Data for Development; This Week Focus: Summary of Learning Environment Survey Report 2007-2008:  Communication
	TEACHER RESPONSES

	Category:

Teachers

Answers
	How much do you agree or disagree:
	Strongly

Agree
	Agree
	Disagree
	Strongly

Disagree

	Communication
	Schools leaders communicate a clear vision for this school.
	29%
	44%
	18%
	10%

	Communication
	School leaders let staff know what is expected of them.
	24%   
	55%
	19%
	2%

	Communication
	School leaders give me regular and helpful feedback about my teaching.
	19% 
	47%
	22%
	11%

	
	
	
	
	
	

	STUDENT RESPONSES

	Category:

Students

Answers
	How much do you agree or disagree:
	Strongly

Agree
	Agree
	Disagree
	Strongly

Disagree

	Communication
	Most of the teachers, counselors, school leaders, and other adults I see at school every day know my name or who I am.
	19%
	48%
	26%
	6%

	Category:

Students

Answers
	On a scale of 1 to 4, how COMFORTABLE are you talking to teachers and other adults at your school about:
	Uncomfortable 
	 
	
	Comfortable

	Communication
	a problem you are having in a class?
	10% 
	23%
	42%
	24%

	Communication
	something that is bothering you?
	23% 
	36%
	29%
	13%

	
	
	
	
	
	

	PARENT RESPONSES

	Category:

Parents

Answers
	How much do you agree or disagree:
	Strongly

Agree
	Agree
	Disagree
	Strongly Disagree
	N/A

	Communication
	The school contacts me to tell me about my child’s achievements and successes.
	18%
	38%
	27%
	9%
	8%

	Communication
	My child’s teacher(s) give helpful comments on homework, class work, and tests.
	18%
	52%
	7%
	2%
	21%



We wrote last week about academic expectations, and we presented the CFI opinion that the school’s Writing Style Guide, technology initiatives, note taking project, and facilitation of cross-curricular work will make the rigor of LaGuardia’s course offerings even more evident to all.  This message and others can be conveyed to our school community through the use of better communication.
We believe that our school-wide technology initiatives will address the communication concerns raised in the Learning Environment Survey, part of which is shown above.  The CFI Team encourages teachers to take advantage of available online tools that empower educators and parents to better understand students’ performance and then engage in more efficient conversations about advancing children’s progress.  These include the Web sites for ARIS (arisnyc.org), Daedalus (admin-laguardiahs.theschoolsystem.net), and ACUITY (nyc-acuity.mcgraw-hill.com). ARIS enables teachers to access meaningful information about each student’s performance and then to share helpful resources.  Daedalus gives educators access to academic records, contact information, and relevant biographical data.  The ACUITY Web site contains detailed data that makes even clearer to teachers the specific skills that their students have not yet developed; the site also provides recommended means of addressing students’ shortcomings.  Right now, only 24% of teachers strongly agree that school leaders let staff know what is expected of them.  Going to ARIS will give teachers access to state exams and results; it is expected that students improve by one level each year in every subject.  In addition, a visit to the ACUITY site will give an educator a greater understanding of the extent to which each of his or her students is meeting state standards as well as a better understanding of the general expectation for every student to advance in proficiency level.     
As teachers better determine how to help students learn specific skills, more of them will achieve.  Only 18% of parents currently strongly agree that the school contacts them to tell them about their child’s achievements and successes.  In an effort to remedy this, the CFI Team will also continue to encourage the use of communication technology that has been available for some time.  Positive feedback can be given with efficiency and accuracy through e-mail.  Daedalus offers a feature allowing a teacher to mass-e-mail positive comments to students.  We have been told that future versions of ARIS will also allow users to communicate in this way.  In addition, grading tools like Excel and Easy Grade Pro can facilitate greater transparency in student grading, which helps with communication.  We started last year to train teachers to use these programs, and we will continue to do so during the year ahead.  The Style Guide will also be made available online, and this will make clear to students and parents the high standards to which we hold our students.  Indeed, only 18% of parents currently strongly agree that their child’s teachers give helpful comments on homework, class work, and tests.  This number will increase if students use the Style Guide, which includes information about expectations and rubrics used in different departments. 
Whether we are discussing online forums, SmartBoards, or DOE e-mail, the use of technology can help teachers communicate; in addition, some of these tools can also help students to express ideas.  Flanders (1970) notes that teachers of high-achieving students talked [in classrooms] 55 percent of the time.  He compared them with teachers of low-achieving students who monopolized class time, talking at least 80 percent of the time.
  Some may consider direct lecturing to be the most efficient way to deliver instruction, but a compromise can be reached with the help of technology.  A teacher’s Web site or subject-based discussion forum can offer students the opportunity to introduce share ideas and questions about the lecture with classmates and the instructor.  59% of students said that they are either uncomfortable or somewhat uncomfortable talking to teachers and other adults at our school about something that is bothering them.  Young people are accustomed to communicating electronically through e-mail, blogs, or other online tools.  In addition, considering how little time teachers have, electronic correspondence can be more efficient than contact through phone: E-mail allows teachers, students, and parents to communicate concerns with precision and speed.  
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